
BRAMLEY GRANGE PRIMARY SCHOOL 

INCLUSION POLICY 

INTRODUCTION 

Bramley Grange Primary School provides a broad and balanced curriculum for all children.  The 
National Curriculum is our starting point for planning that meets the specific needs of individuals and 
groups of children.  When planning, teachers set suitable learning challenges and respond to children’s 
diverse learning needs.  A minority of children have particular learning and assessment requirements 
that could create barriers to learning. 

These requirements are likely to arise as a consequence of a child having special educational 
needs.  Teachers take account of these requirements and make provision, where necessary, to support 
individuals or groups of children and thus enable them to participate effectively in curriculum and 
assessment activities. 

Children may have special educational needs either throughout, or at any time during, their school 
career.  This policy ensures that curriculum planning and assessment for children with special 
educational needs takes account of the type and extent of the difficulty experienced by the child. 

AIMS AND OBJECTIVES 

The aims of this policy are: 

• to      create an environment that meets the special educational needs of each child; 
• to      ensure that the special educational needs of children are identified, assessed and 

provided for; 
• to      make clear the expectations of all partners in the process; 
• to      identify the roles and responsibilities of staff in providing for children’s special 

educational needs; 
• to      enable all children to have full access to all elements of the school curriculum. 

INCLUSION STATEMENT 

Through appropriate curricular provision, we respect the fact that children: 

• have different educational and behavioural needs and aspirations; 
• require different strategies for learning; 
• acquire, assimilate and communicate information at different rates; 
• need a range of different teaching approaches and experiences. 

We believe that all children should have an equal opportunity to attend Bramley Grange.  We value 
every individual and celebrate their achievements.  There are structures and policies in place to 
promote inclusion and we aim to identify and respond to individual and celebrate their 
achievements.  There are structures and policies in place to promote inclusion and we aim to identify 
and respond to individual needs by setting suitable learning challenges for every pupil. 

We base our inclusive policy and practise on the national and local framework of inclusive policy and 
guidance.  Inclusive Statement in Curriculum 2000, The Disability Discrimination Act 1999, SEN & 
Disability Rights Act 1999, SEN Code of Practice 2001. 

ACTIONS 



At Bramley Grange Primary we take action to promote inclusion which is reflected in policies, 
planning, curriculum delivery, recording, reporting and achievement.  All our policies promote equality 
of opportunity for pupils regardless of gender, race, ability or culture. 

We recognise and celebrate the achievements of all pupils: 

• In displays 
• Work  Assemblies 
• Reward Systems – Be Kind, Be Safe, Be Respectful 

All pupils have access to a balance and relevant curriculum, following the principles of the Inclusion 
Statement in Curriculum 2000: 

• Including early identification of pupils needs 
• Support programmes, ELS, ALS, LSI, Reading Recovery 
• Support from outside agencies 
• An appropriately differentiated curriculum 
• Teaching Assistant support 

We ensure that all pupils are able to learn in a safe environment without disruption and interference 
through positive behaviour management. 

• See Behaviour Policy 

We work in partnership with parents: 

• Carrying out review meetings to discuss needs of pupils 
• Parent’s evenings to discuss progress 

The teaching staff at Bramley Grange Primary undertake CPD training to meet the needs of individuals 
and groups: 

• The Inclusion Development Programme 

Teachers respond to children’s needs by: 

• providing support for children who need help with communication, language and literacy and 
maths in order to access the full curriculum; 

• planning to develop children’s understanding through the use of all available senses and 
experiences; 

• planning for children’s full participation in learning, and in physical and practical activities; 
• helping children to manage their behaviour and to take part in learning effectively and safely; 
• helping individuals to manage their emotions, particularly trauma or stress, and to take part in 

learning. 

CO-ORDINATION OF INCLUSION 

The role of the Inclusion Manager: 

• manages the day-to-day operation of the policy; 
• support and advises colleagues; 
• maintain the school’s inclusion register; 
• monitor the records of children with special educational needs; 
• manage the school-based assessment and completes the documentation required by outside 

agencies and the LA; 



• act as the link liaising with parent of children with special educational needs; 
• maintain resources and a range of teaching materials to enable appropriate provision to be 

made; 
• act as link with external agencies and other support agencies; 
• manage a range of material resources and with the Head Teacher contribute to the in-service 

training of staff and support staff. 

The role of the Governing Body 

The Governing Body does its best to secure the necessary provision for any pupil identified as having 
special educational needs.  The Governors ensure that all teachers are aware of the importance of 
providing for these children.  They consult the LA and other schools, when appropriate, and report 
annually to parents on the success of the school’s policy for children with special educational needs. 

ALLOCATION OF RESOURCES 

The Head Teacher informs the Governing Body of how the funding allocated to support special 
educational needs has been employed.  The school will ensure all funds for Inclusion is employed 
fairly and effectively. 

ASSESSMENT 

Early identification is vital.  The class teacher informs the parents at the earliest opportunity to alert 
them to concerns and enlist their active help and participation. The class teacher and the inclusion 
manager assess and monitor the children’s progress in line with existing school practices.  The 
inclusion manager works closely with parents and teachers to plan an appropriate programme of 
intervention and support. 

The assessment of children shows their access of the whole curriculum of the school and will highlight 
any area of difficulty.  The class teacher and the inclusion manager can then break down the 
assessment into smaller steps in order to aid progress and provide detailed and accurate indicators. 

RAISING A CONCERN 

Meeting the needs of all of the children in the school is up to individual teachers.  When a teacher finds 
that a child is not responding as expected or is having increasing difficulties in learning or behaviour, 
the teacher will try alternative strategies in the classroom to resolve the problem and subsequently seek 
advice. 

If the teacher and the parents agree that interventions which are additional to or different from the 
school’s differentiated curriculum and strategies are needed, this triggers School Action. 

The school uses a three stage model to respond to children’s special educational needs. 

• School Action:   The class teacher identifies and      liaises with the Inclusion Manager and 
parents.  Children, who need extra intervention      over and above that provided by class 
differentiation, will need the      support of an IEP (Individual Education Plan).  Information 
will be collected from: 

• the class teacher 
• the parents 
• outside agencies working with the child 

The Inclusion Manager can: 

• arrange for any further assessments needed 
• plan future support with the class teacher 



• monitor and review any action taken 

The class teacher can: 

• plan and deliver an individualised programme 
• work with the child on a daily basis 

The Inclusion Manager/or teacher will: 

• consult with parents about the plan 
• inform the parents about progress 

The School Action will include: 

• different learning materials 
• special equipment 
• individual or group support 
• staff development or training in alternative strategies 
• adult time to plan interventions and/or monitor progress 
• occasional advice from the LA support team 

An IEP will be kept to detail three or four short-term targets, strategies, provision, review date (at least 
twice per year, preferably termly), success criteria and the outcome of reviews. 

The IEP will only record details that are additional to and different from the differentiated plan for the 
class.   The IEP will be sent to the parents as it is drawn up and discussed at appropriate review 
meetings.  If the child continues to make little or no progress in learning or in behaviour, the school 
will need to seek help from outside agencies. 

• School Action Plus:  The teacher and the Inclusion manager are supported by outside agency 
involvement.  Along with outside agencies, a regular review of intervention will be 
done.  Those involved in this review could include: 

• the class teacher 
• an LA support teacher 
• health or social service professionals 
• the literacy and numeracy co-ordinators 
• educational psychology service 

They may consider: 

• the strategies tried 
• the targets set 
• any progress made 

A new IEP will be written to include new targets, new strategies which may have arisen from any 
specialist assessments.  The agreement of the parents must be obtained before involving any external 
agency.  Other practical details will be included as in School Action. 

It is the responsibility of the class teacher to implement the IEP, but children may also access a 
learning support programme planned by LSS and delivered by a teaching assistant.  The parents and 
the child should be involved in these discussions.   If the strategies employed in School Action Plus do 
not result in an improvement in the child’s learning or behaviour, then a referral for a statutory 
assessment may be made. 



• Statutory Assessment:  The school must present its documentary evidence to show what 
strategies and interventions have been carried out.  Evidence from assessments made by other 
professionals will be submitted and any additional assessments arranged.   During this 
assessment period continued support will be given. 

In exceptional circumstances a child may be referred for statutory assessment as soon as a diagnostic or 
medical assessment has been carried out.  This can be done if the school considers that they cannot 
meet the child’s needs, or that the child needs immediate specialist intervention. 

• Statement of SEN 

Statementing:  the LA may issue a formal statement of Special Educational Needs.  If a statutory 
assessment results in a child having a statement of SEN, the governors of the school are legally 
responsible for ensuring that appropriate provision is made. 

Once a statement is made and accepted the Inclusion Manager will make sure that: 

• the teacher’s monitor and review the child’s progress on a regular basis 
• the school’s usual pastoral and curriculum monitoring processes are used 
• IEPs are in place 
• a formal review will be held annually inviting all the agencies that are involved. 

Any change in the child’s needs should trigger a review meeting at the earliest opportunity. 

TRANSFER 

If a child has received any level of special needs support, all the documents concerning the school’s 
interventions with the child are transferred to the receiving school, whether the family are moving to a 
new area, the child moves to a new phase of education, or the child needs a different school to carry out 
the actions on a statement of SEN. 

• IEPs 
• assessment details 
• background information 
• the statement of special educational needs 

ACCESS TO THE CURRICULUM 

All children have an entitlement to a broad and balanced curriculum, which is differentiated to enable 
children to: 

• Understand the relevance and purpose of learning activities; 
• Experience levels of understanding and rates of progress that brings feelings of success and 

achievement. 

Teachers use a range of strategies to meet children’s special educational needs.  Lessons have clear 
learning objectives; and work is appropriately differentiated.  Assessment is used to inform the next 
stage of learning. 

Individual Education Plans, which employ a small-steps approach, feature significantly in the provision 
that we make in the school.  By breaking down the existing levels of attainment into finely graded steps 
and targets, we ensure that children experience success. 

The school supports the children in a manner that acknowledges their entitlement to share the same 
learning experiences as their peers enjoy.  At times, to maximise learning, we ask the children to work 
in small groups, or in a one-to-one situation outside the classroom. 



PARTNERSHIP WITH PARENTS 

A named governor takes a special interest in special needs and is always willing to talk to parents. 

At all stages of the inclusion process, the school keeps parents fully informed and involved.  We take 
account of the wishes, feelings and knowledge of parents at all stages.  We encourage parents to make 
an active contribution to their child’s education.   We have regular meetings to share the progress of 
children with their parents.  We inform the parents of any outside intervention, and we and the pupils 
participate the share of the process of decision making by providing clear information relating to the 
education of children with special educational needs. 

COMPLAINTS 

Complaints about provision or organisation of Inclusion will be dealt with through the procedures 
outlined in the whole school complaints policy. 

MONITORING AND EVALUATION 

Introduction 

At Bramley Grange we believe the children should be involved in their own learning.  All individual 
targets are, therefore, discussed with each child in the appropriate way. 

The Inclusion Manager monitors the movement of children within the Inclusion system in school.  The 
Inclusion Manager and the Head Teacher provide staff and governors with regular summaries of the 
impact of the policy on the practice of the school.   The Inclusion Manager is involved in supporting 
teachers involved in drawing up Individual Educational Plans for children.  The process is constantly 
reviewed and monitored.   The Governing Body reviews this policy annually and considers any 
amendments in light of the annual review findings.  The Head Teacher reports the outcome of the 
review to the full governing body. 

	  


